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The theoretical background 

• A project developed by the European Center for
Modern Languages, named Guidelines for Task-Based
LSP Testing at University (G.U.L.T., 2009-2011),
coordinated by Dr. Johann Fischer.

• We will show two case-studies in order to prove the
validity of this approach for language teaching,
learning and assessing, both at the level of regular
exams and for BA diploma paper for students from
Sciences, Technology and Humanities, other than
Foreign Languages faculties.



• Guidelines for task-based university language
testing (Johann Fischer et al., 2011)- introduces a
new perspective on the task-based method,
involving several specific tasks based on the
five integrated skills, using real-life situations
meant to train students for their future
profession.



key-terms 

• Holistic – describes this approach perfectly,
since this method matches the receptive skills
– in a preliminary stage – with the productive
skills, individual with co-operative learning
and assessment processes.

• Authentic- in spite of the fact that language
teaching, learning and assessing occur in a
university environment, the teacher is
supposed to assign authentic tasks and
provide authentic teaching materials, taken
from real-life professional situations.



The novelty of this new perspective

• It takes the communicative approach further
on, focusing on the students’ communicative
needs for their future career.

• The new teaching model puts the learner in
real-life situations, using real-life teaching
materials for reading and listening, assessing a
real-life overall task for writing and speaking.



The Scenario

This new approach suggests several steps:

• Introducing the topic

• Receptive skills: listening and reading
comprehension

• Productive skills: writing (portfolio) and
speaking (oral presentation)



The Teacher’s role is enhanced

• The entire scenario depends on the teacher’s
ability to assign the appropriate topic, to
select the most authentic materials and to
design a detailed assessment grid.



Case-study 1:

THE ENGLISH COURSE AT THE FACULTY OF 
HISTORY



 Length: 4 semesters

Targeted competency level: B2 (C1)

Aims: 
to introduce students to the terminology of their 

field of study

to prepare them for their future workplace 

to facilitate their access to international mobilities
(e.g. Erasmus)

to facilitate their access to masters’ degrees 
entirely taught in English 



• Authentic audio/video materials: short 
excerpts from various talks and debates on 
historical or political events (usually from the 
internet)

• Students perform different tasks based on the 
authentic materials (e.g. answering questions 
to check comprehension)

• As a rule, meaning and content prevail over 
grammar, style or spelling

Listening activities



• Authentic texts taken from historical 
magazines (e.g. History) or various British and 
American broadsheets and weekly 
newspapers (e.g. The Economist)

• Teacher’s role – to provide the stimulus for the 
task and motivate students to engage in 
natural language use

A Task-Based Approach to Language Teaching at 
the Faculty of History



• Embedded in a task and stimulated by case study work or case 
analysis. 

• Students work in pairs/small groups and have to solve a 
certain problem proposed by the task 

• They have to do their own research of authentic materials 
connected to the task

• Writing is usually connected to the assignment in the speaking 
section; students are asked to put down on a sheet of paper 
the solutions to the problem and the conclusions they have 
reached. 

Speaking and writing activities



• The end-of-course exam covers all five skills:   listening, 
reading, spoken interaction, spoken production and writing

• Each skill is tested and assessed separately, but the distinct 
tasks are part of an overall task embedded in a specific 
authentic situation, connected to the testees’ field of study 

• The teacher sets up a scenario (an authentic situation 
students might encounter at their future workplace). This is 
the framework into which various tasks will be embedded 

afterwards.

A Task-Based Approach to Language Assessment 
at the Faculty of History



• Scenario (example): students work in a
museum and are part of an international
team which organizes ancient art
exhibitions. They have to host an
exhibition in their museum, but before
that, they have to read a series of
documents about display methods,
security, environmental concerns of the
exhibition space



• A video recording of a professor’s lecture on the 
proper display conditions of ancient art exhibits, 
and a news report concerning the organisation of 
a successful art exhibition (5 minutes).

• Students have to answer a set of questions, 
keeping in mind the overall task announced at 
the beginning of the exam. 

• Meaning and content prevail over grammar and 
style

Assessment of receptive skills 
(listening) 



• A text (about 9000 characters) taken from 
History, on an exhibition organized by the 
British Museum, displaying ancient Egyptian 
art.

• The exam instructions are similar to those for 
the listening part – the test takers are asked to 
answer a series of questions based on the 
text. 

Assessment of receptive skills 
(reading) 



• Students are grouped in pairs/small teams and 
are asked to debate a certain issue or come up 
with a solution to a problem

• Example: to present the potential difficulties 
in hosting an exhibition of ancient 
decorations. 

• Students are also allowed access to different 
resources, such as dictionaries or the Internet. 

Assessment of productive skills
(Spoken interaction)



• Example: students are asked to write a report 
in which they will detail the difficulties they 
may encounter when making preparations for 
the ancient art exhibition and the solutions 
they can think of to surmount them. 

• Students may use the notes and the dossier 
from the spoken interaction part. 

• The papers will be graded on content, style 
and vocabulary.

Assessment of productive skills 
(Writing)



• Students work together with a partner

• Prior to the exam, they are handed out a
photocopy of their written exam paper and
are asked to prepare the structure of the
presentation with their partner beforehand.

• They will be discouraged to read directly from
their written report, and will be allowed to
use only short notes instead.

Assessment of productive skills 
(Speaking)



• Aim: to predict the accuracy of the test taker’s future language 
performance in real-life contexts

• Students: informed about the evaluation criteria before the test 
administration

• Writing: 

 text content (25%): task accomplishment, correctness, relevance of 
content, originality

 pragmatic competence (25%): the functionality of the text, its organization 
and coherence

 linguistic competence (50%): language accuracy (grammar, vocabulary and 
spelling), and variability of linguistic devices (grammar, vocabulary, style 
and register). 

Evaluation criteria



• Speaking 

 content and pragmatic competence (30%): accomplishment of the task, 
correctness and coherence of the presentation 

 ability to debate (20%): students’ ability to scrutinise their peers’ opinions 
and to defend their personal points of view

 linguistic competence (40%): language accuracy (grammar, vocabulary 
and spelling), variability of linguistic devices (grammar, vocabulary, style 
and register), phonetics and fluency  

 paralinguistic aspects and presentation techniques (10%): gestures, body 
language, presentation techniques and the use of visual aids if the exam 
allows that. 

Evaluation criteria



Certificate of Linguistic Competency



Case-Study 2: Task-Based Approach for Assessing BA 
Diploma Paper

• A process of transferring the GULT principles onto an upper
level, assessing the BA graduation paper for the students
from the Applied Modern Languages Department,
University of Bucharest.

• These students study two foreign languages (English in
combination with Spanish, French, German, Italian,
Russian, Polish, Serbian, Slovakian, Croatian, Check) for
specialised fields (marketing, advertising, IT, law,
management, PR relations, market research, etc.), and their
diploma paper consists in a specialised terminology
glossary on a specific domain: psychology, dentistry,
mechanics, economics, agriculture, religion, IT, music,
sports, technology etc.).



GULT scenario Our scenario

Introducing the topic Introducing the topic: description of a specialised

domain and bilingual terminology glossary (always

with Romanian as the second language)

Receptive skills: listening (about

30 minutes) and reading

comprehension (about 60

minutes)

Receptive skills: listening and reading

comprehension: authentic materials connected to

the topic (throughout the fifth semester)

Productive skills: writing

(portfolio -about 1,15 hours)

and speaking (oral

presentation- 10-15 minutes)

Productive skills: writing (the diploma paper: a)

description of the domain, key concepts; b)

methods and procedures; c) terminology glossary;

d) concept map; a parallel between the terms in

the foreign language and Romanian).

speaking (oral presentation) - 15 minutes +spoken

interaction - 5 minutes (PPt presentation in front of

an academic panel)



• The students decide upon the domain for their
glossary after a discussion with their university
coordinator.

• The team is made of three people: the student,
the university teacher and a Romanian expert in
that domain who can contribute for the
Romanian terms equivalence.



• The scientific coordinator decides – together
with the students – upon the most
appropriate materials: dictionaries, books,
video-tapes, listening files, specialised articles.

• The students deliver a PPT presentation and
they are assessed by a panel made up of three
people from the language department plus
the Romanian expert in the domain tackled by
the student.



• In the first semester, the student is advised by
the language teacher, who approves on the
topic, recommends authentic materials for
that respective domain; the student’s
receptive skills are evaluated checking the way
the student has selected the most appropriate
articles, dictionaries, websites.



Writing, as the productive skill 

• Assessment grid includes 10 criteria, ranked
from 1 to 10, as follows: importance of the
topic, theoretical input, cohesion, selection
and interpretation of resources, critical
interpretation, problem-solving skills, case-
studies, originality and creativity, style
(fluency, accuracy, coherence), correct syntax
structures and specialised vocabulary.



• Speaking and spoken interaction (receptive
skills) are assessed during the final oral
presentation (the defence): the PPT
presentation + discussion when the student
interacts with the panel.



Task-Based Assessment at the Level of BA Graduation Exam 

• We present a graduation paper belonging to one of my 
students - Andreea Luminita Stan (2011), having as topic: 
An English-Romanian Terminology Glossary on Strategic 
Management Consulting. 

• The student had to solve two tasks: firstly, to describe the 
domain, using the main key-concepts of that domain as 
well as finding solutions for the transfer of the English 
concepts to the Romanian economic situation; secondly, to 
provide a bilingual terminology glossary as a reliable tool 
for the experts in that domain.



A challenge 

• Both tasks were extremely difficult since in
Romania this field is one of the latest-
established disciplines of study. Its
terminology is, hence, very poorly
documented, with many terms borrowed from
English and lacking Romanian equivalence.
That is why the topic was accepted as being an
original endeavour, which fills in a gap
regarding the Romanian specialised
references.



• The receptive skills were evaluated
throughout the second semester during the
discussion sessions (twice a week) and
according to the way the student succeeded in
using the materials in Romanian real-life
situations.



• The structure of the paper was established by
the student: she divided the strategy
consulting field into three subfields
(Consultancies and Consultants, Consulting
Tools, Consulting Process).



• Writing, as a productive skill, was evaluated
regarding the way the student was able to
analyse and synthesize the entire information
materials, to select the terms (75 in English
and 75 in Romanian).



• The terms were analysed according to the
following lexical and semantic fields: ID
language, ID country, Source, Standard
Definition, Definition Source, Romanian
correspondent, Nota Bene, Grammatical
category, Generic concept, Synonyms,
Antonyms, Hyperonyms, Hyponyms, Context/
Collocation, Use area, Designation status.



• Key Performance Indicators (KPIs) (Stan, A, 2011: 81)
• I.D. LANGUAGE: English  
• I.D. COUNTRY: USA, UK 
• SOURCE: Wickham, Philip A., Management consulting: Delivering an Effective Project, 

Pearson Education LTD. 2005
• STANDARD DEFINITION: A set of quantifiable measures used to gauge or compare 

performance across industries and companies in terms of meeting their strategic and 
operational goals.

• NOTA BENE: KPIs vary between companies and industries, depending on their priorities or 
performance criteria.

• ROMANIAN CORRESPONDENT: Indicatori cheie de performanţă
• DEFINITION SOURCE: www.investopedia.com
• GRAMMATICAL CATEGORY: Noun phrase
• GENERIC CONCEPT: Consulting indicators
• HYPERONYM: Performance indicators
• HYPONYM: Quantitative KPIs
• SYNONYM: Key success indicators
• CONTEXT: “In practice, monitoring some Key Performance Indicators can prove expensive or 

difficult for some organizations. For example, staff morale may be impossible to quantify with 
a number. Often, a business with a similar background is used as a benchmark to compare 
targets or standards for KPIs.”

• (Source: http://en.wikipedia.org/wiki/Key_performance_indicators)
• USE AREA: Strategic Management Consulting; Strategic management
• COMMENTARY: The abbreviation “KPIs” is more commonly used than the actual term 
• DESIGNATION STATUS: Official



• The oral presentation (speaking and spoken
interaction skills - productive skills) focused
mainly on the Concept Map which included
the most representative terms on which the
entire glossary was constructed.



STRATEGY 
CONSULTING

CONSULTANCIES & 
CONSULTANTS

Types of 
consultancies

Consultant-

speak and lifestyle 

CONSULTING 
TOOLS

Analysis tools

Models

Charts

Matrixes

Indicators

CONSULTING 
PROCESSES

Consultoing 
project 

management

M&A

Consulting 

Company and 
market strategies

Client-side 
management

Consulting 
products and 
added value



• In the end, the student provided a parallel
between the terms in the two languages

• The final mark (¾ writing, ¼ oral presentation)
is given by the panel.



BENEFICIARIES
• The students themselves: using this approach they are

prepared for real-life situations specific to their future
career,

• The RO+ Excellency Network of Experts, coordinated
by the European Commission (General Department of
Translations), decided to use those glossaries as a
robust source of information for the Romanian
translators when dealing with specific socio-economic
domains.

• The Romanian experts: since this scenario is the same
for all the languages in the curriculum, the department
members wish to construct an online platform
including multilingual terminology glossaries as a
virtual resource center.



The novelty of this model 

• The focus is on specialised terminology,
emphasizing the productive skills, using
authentic teaching materials and tasks, within
a holistic framework.



• In the communicative approach the teacher 
takes one step backwards, enabling the 
students’ creativity.

• In this approach, the teacher takes one step 
forwards by providing authentic materials 
facilitating students’ employability. 

• Furthermore, the teacher has the role of 
constructing  proper assessment grid.
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